Talk About Teaching: Leading Professional Conversations by Charlotte Danielson
Danielson identifies four “big ideas” that shape teaching practice as: 
1. What constitutes important learning?

Teachers must critically examine what they are teaching and to ensure that their learning outcomes do the following:

· Reflect high-level learning important to the discipline

· Represent a balance of different types of content (knowledge, skills, etc.)

· Develop conceptual understanding rather than merely facts and procedures
2. What causes learning?

For students to learn important concepts and skills, students must be:

· Mentally active, making connections, formulating hypotheses,

· Linking new understanding to what is known,

· Participate in in-depth, structured reflection, and 

· Engage in collaboration.

3. How are students motivated? 

Students will be motivated and bring energy and commitment to their work when they have opportunities for:

· Purposeful and respectful interactions with other students,

· The development of competence and mastery in important content,

· A measure of autonomy and control over how they spend their time (this is usually provided through choice in activities)

· Solving interesting problems and challenges, addressing puzzlements.

4. What is intelligence, and how do students’ views influence their actions? 

Students will be more committed to hard work and resilient when confronted with challenges in learning when they have a malleable view of intelligence.

· Teachers (and parents) can assist in students’ development of such a view and of healthy attitudes about their own power in shaping their learning by praising student perseverance and use of strategy in their learning.

General observation look-fors & questions for follow-up conversations
	Topic for Conversation
	Rubric Indicator
	Questions to ask

	Clarity of purpose: 

What is the teacher’s purpose in any learning activity? Does that purpose reflect important learning and a view of content as conceptual understanding rather than rote repetition of facts and procedures?


	I-A. Curriculum & Planning
	-What are you intending that students will have learned from the lesson?

-How will you know (or do you know) that students did in fact learn what you intended?

-How does this learning follow from what they, and you, did yesterday and where will it lead in future lessons?

-How will you help students consolidate their understanding?

	Rigorous learning tasks and assignments:

What are the students actually doing? What is the level of intellectual rigor? 


	II-A. Instruction, 

II-B. Learning Environment ,

II-D. Expectations


	How did the lesson…

-pose an interesting problem or question?

-enable students to work collaboratively?

-promote conceptual understanding?

-permit student choice and initiative?

-encourage depth rather than breadth?

-require higher-level thinking?



	High levels of energy and student engagement:

What choices do students have? What are their opportunities for participation, reflection and closure on their learning?
	II-A. Instruction, 

II-D. Expectations


	-What was the evidence of student energy and engagement in the work, such as active questioning? Ongoing participation? Creativity?

-Was there evidence of student boredom, disaffection, or alienation, such as acting out, involvement in other activities, or talking with peers? 

	A safe and challenging environment:

To what extent has the teacher succeeded in creating a learning community in the class with smooth organization and management? To what degree do students assume responsibility for their learning? 
	II-B. Learning Environment, 

II-C. Cultural Proficiency
	-which routines in your classroom did you have to explicitly teach to your students, and which did they know from other classes?

-How have you involved your students in formulating the routines and procedures in your classroom?

-When a new student joins you class, how do you integrate that students into the routines and procedures that have been established?

	Implementation of school or district initiatives


	
	


Conversation Skills
· Pre-work: Unpacking the rubric

· Agree on instructional priorities & expectations about teaching and learning early in the year to set the stage for productive conversations about observations (prevents feeling of “gotcha”)

· Setting the tone

· Keep a mindset of ongoing professional learning: teaching is such challenging and complex work that it is impossible to do perfectly – it can always be improved

· Approach any teacher with humility & respect 
· Maintain focus on the agreed upon goals & priorities
· Outcome of a productive professional conversation is an exploration of how a lesson could have been strengthened; not a matter of the evaluator insisting on a particular approach to teaching. 
· Ask the right questions, and ask them in the right manner

· Body language

· Tone of voice
· Use of positive presuppositions: say “Wow, what a challenge you have with this combination of students!” instead of “Do these students always behave so badly?”

· Invite and sustain thinking: 

· Don’t ask questions that can be answered with a yes or no. Push on one word answers by saying, “Tell me more about that.”
· Use plural forms: “What are some possible explanations for …?” or “What factors did you consider when planning …?” so that there is not a single correct answer and teacher can engage in deeper thinking about it.
· Promote analytic thinking: ask questions that require teachers to compare one situation with another, identify patterns, or interpret events. Questions that are structured as “Would / If” questions cause the brain to create, dream, visualize, evaluate, speculate, and imagine.
· Encourage metacognition: enable teachers to extract general principles from their experience and to see how their own thinking about it has evolved. “I’m interested in how you describe your students’ understanding of place value. Are you seeing this differently than you did last week?”
· Examine assumptions and implications: “I’ve noticed that you use student choice quite often in designing learning activities. What’s your experience with this? Have you found it to be effective?” Such questions don’t assume any single correct answer or even that there is an answer.

· Probing: 
· “Could you talk more about that?” “Could you give me an example of what you mean?”

· Use silence, wait time, at different stages in the conversation. Waiting indicates the belief that the teacher has more to say on the subject & models thoughtfulness and reflection. 
· Paraphrasing:
· Repeat a statement in a slightly different manner so that teacher can hear what they have just said and recognize any mismatch between what they thought they said and what was understood (indicates you have heard, understood, and care).

· To acknowledge and clarify
· To summarize and organize

· To shift level of abstraction up or down

· Upward in order to help teachers who tend to think in concrete, ways to see the bigger picture/ larger principals

· Downward to invite a teacher who thinks in global terms to provide some specific examples or to think about how a certain approach could be applied in another context
