

	
	Close Reading of a Complex Text


	
	Effective Teaching Rubric
	Focus
	Observation Notes

	Standard 1- Curriculum , Planning & Assessment
	Indicator 1-A. Curriculum and Planning: Knows subject matter well, has a good grasp of child development and how students learn and designs effective and rigorous standards based units of instruction consisting of well-structured lessons with measurable outcomes.
Aligned with the following
Indicators
1.A.1 Subject Matter Knowledge

1.A.2 Child and Adolescent Development

1.A.3 Rigorous Standards Based Unit Design

1.A.4 Well Structured Lessons

Indicator I-B. Assessment: Uses a variety of informal and formal methods of assessment to measure student learning, growth, and understanding, develop differentiated and enhanced learning experiences, and improve future instruction.

Aligned with the following
Indicators
1.B.1 Variety of Assessment Methods

1.B.2 Adjustments to Practice

Indicator I-C. Analysis: Analyzes data from assessments, draws conclusions, and shares them appropriately.

Aligned with the following
Indicators
1.C.1 Analysis and Conclusions

1.C.3 Sharing Conclusions with Students


	  Reading:

· Has the teacher read the text and considered what made it complex before teaching it?

· Does the teacher consistently set a purpose for reading

· Who is reading?

· Is there evidence in the lesson plan, implementation and discourse that students have an opportunity to read the text multiple times?

· Were students provided a purpose or a question that seemed to influence their repeated reading?

  Front Loading: (pre-teaching) 

· Does the teacher only frontload information absolutely necessary to understanding the text rather than personal connections to the text

· Does the frontloading of necessary information still allow students the opportunity to make meaning by reading the text? 

· Does the teacher only frontload vocabulary that cannot be defined through contextual or structural analysis of the text?

· Does the teacher provide only limited information regarding the text and allow students to build knowledge through repeated readings?

  Text Dependent Questions:

· Do the questions that are asked about texts encourage students to draw from what the text had to offer rather than on their personal experiences?

· Do the opening questions help orient the students to the text that are specific enough to build students’ confidence?

· Does the sequence of questions build toward coherent understanding and analysis and build a gradual understanding of the texts meaning?

· Do the questions allow for multiple perspectives or correct responses?

· Are the questions targeted at the word, sentence or paragraph level to focus on key text structures and/or academic vocabulary connected to key ideas and understandings in the text?

· Do the questions address sections of the text that are the most difficult? (syntax, dense information, transitions, variety of inferences, nuances of language)

· Is there a culminating written task that is completed by students independently to show mastery of one or more standards?

  Student Response:

· How much class time is spent with students reading the text?
· How much class time is spent writing about the text or texts?
· How much class time is spent speaking about the text or texts?
· Are students given multiple opportunities to interact with the text and each other? (annotation, stop and jots, turn and talk etc)
· Are the students asked to cite evidence from the text in their responses, notes and arguments?
· Do students show increasing responsibility for their own learning?

· Do all students productively participate (i.e. boys,  girls,  ELL and special education students)?

Student Writing:

· Does the students written response to the culminating task utilize multiple pieces of evidence and reasoning to demonstrate understanding of the texts meaning?
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